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Abstract

Higher Education (HE) institutions need to reththkir role within the context of economic crisisdan
globalisation. To this end, the concept of the eprgneurial university, intertwined with internatadiza-
tion, comes as a possible central solution to thalenge of delivering high-quality global educatio
Economies in transition are seeking ways to transfinemselves into knowledge-based economies and
are in need of a knowledge-rich workforce, thusessitating the provision for better quality HE tigb
internationalization. HE in South-East EuropeanEBEountries exhibits several idiosyncratic chaact
istics which are crucial and provide opportunifiesfacilitating this. Within this context, we pe# the
case of the Executive MBA (EMBA) Programme of thaivgrsity of Sheffield International Faculty,
CITY College — an entrepreneurial case of inteoratiization of HE, based in Greece, and its enisgpr
oriented educational model. The EMBA programmeffiered in five countries throughout the region by
relying on its own innovative course delivery mo¢iehmely,the distributed learning modebs well as

on technology. This research follows a case stymgbyaach and covers the following aspects: establish
ment of the EMBA programme, internationalizatiomurse-delivery mechanisms, quality assurance,
accreditation, etc. The data discussed is deriv@t formal reports and interviews with the admiraist
tive and academic staff engaged in the programrhe.fihdings reveal a robust model for an entrepre-
neurial approach of internationalizing HE by detimg innovative EMBA courses (both content and
delivery wise), which enable graduates to occupy poofessional positions. The contribution of this
paper is twofold: first of all, it highlights thenportance of the required shift of HE institutidosvards
undertaking entrepreneurial activities by interoadilizing their services to match the current ecaico
situation, and secondly it provides other inter@staiversities with a possible benchmark for ingern
tional postgraduate engagement.
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1 Introduction

Prior to the onset of the economic crisis, but meeently very much because of the
same, Higher Education (HE) institutions are bdarged to rethink their role and strat-
egy due to increased competitive pressure, andsionae a much active role in creating
graduates able to engage in, and positively stiapeghallenging societal and economic
environment. One possible strategic solution is frvenation of theentrepreneurial
university Separate, yet closely linked to thisternationalizationhas also become a
central theme in delivering high-quality global edtion. Economies in transition must
seek new ways to transform themselves into knovedmigsed economies and are in
need of a knowledge-rich workforce; as such, tlevigion of high quality HE, infused
with internationalization, becomes a necessity efivéring this. One such vehicle to
accomplish this are internationally-driven ExecetMBA (EMBA) programmes (Desai
& Pitre, 2009), but they require innovative solasoin order to meet the demands of
transnational oriented industries. To this externernationalizing EMBA programmes
can be a solution to achieve this especially siheee is an increased need for managers
who embody these qualities (Ma & Trigo, 2011).

EMBA education is perceived to be a key drivereagional economic competitiveness
through effective knowledge and know-how transéexrwell as a source of innovation
(Judge, 2005). Such programmes are significanffigrgint than traditionally focused

Masters programmes in that they impart higher kel transferable knowledge and
skills with a more immediate impact (Darskuvieneakt 2005). Darskuviene et al.

(2005) suggested that internationalization of HBfikey importance for the success of
an EMBA programme in order to instil internatiomahnagement knowledge, leader-
ship skills and entrepreneurship and this is everenaritical in developing economies
including SEE (Szamosi, Psychogios, Wood, 2008).

HE in South-East Europe (SEE) presents a uniguebessgiven several idiosyncratic
characteristics which are unique and provide opmities for facilitating entrepreneu-

rial behaviour and internationalization. Withinghiramework, the aim of this paper is
to present a case study analysis of the Univeddit$sheffield International Faculty

(CITY College) and its enterprise-oriented edugaiomodel through the lenses of its
successful EMBA.

The EMBA programme of CITY College is unique in SiBEhe sense that its students’
managerial experience tends to come more from middd senior ranks (averaging
nine years), thereby driving the university to depea programme at the forefront of
business education that is applicable, challenginging-edge, and globally informed.
Throughout its twenty year history, curriculum dgshas been modified and enhanced
annually in order to be at the forefront of, glohall regional changes in both business
theory and practice proof of which can be foundtudent satisfaction surveys and ca-
reer advancement statistics.



The balance of the paper is structured as foll@sstion two presents the recent trends
in higher education (entrepreneurialism and intéonalization) and an overview on
higher education in SEE and on CITY College; sectioree discusses in detail the
EMBA programme offered; section four presents savaatistics related to the success
of the EMBA programme; section five accounts foe timpact of the EMBA pro-
gramme on SEE regional development; and, the é&dios1 summarizes the key points
of the EMBA programme that constitute a successidiel which other HE institutions
may wish to consider for their own purposes.

2 Trends in Higher Education

2.1 Latest trends in HE globally

Universities are reconsidering their mission dueirtoreased competitive pressure
driven by the movement towards knowledge-basedauo@s within which knowledge
commercialization is a key concern. Naturally, sebanges have led to a revision of
internal structures originally developed to meeat #xpectations of more market ori-
ented services (Chan and Lo, 2007). Commonlymedetio as ‘entrepreneurial universi-
ties’, and apart from teaching and research, tlaes faltered their structures in order to
deliver the “third stream mission”, a transitiortlyenerates income by favouring busi-
ness values, economy and society (Vorley & NeR&§9; Etzkowitz, 2003; Marginson
and Considine, 2000). This transition basicallyjkieas a move from the traditional HE
institutional model towards knowledge commercidl@ain a regional setting (Etzko-
witz et al., 2000). Universities that perform tlignsition are driven by the “Triple He-
lix” model in which university, industry and govenent are integrated with technologi-
cal innovation and economic competitiveness asooms (Bernasconi, 2005; and Etz-
kowitz, 1998).

One of the means of accomplishing the third missibaniversities, and an action of
entrepreneurialism, is the internationalizatiorH& (Bryant Lewis, 2007; and Vorley &

Nelles, 2009). Internationalization comes as tlec@ss that a university applies in or-
der to infuse its teaching, research and servicetions with international or inter-

cultural dimensions (Harman, 2004). Internatiorslan is seen to be triggered by
globalization which facilitates mobility and accdssinformation and education (Bur-
nett and Huisman, 2010). More specifically, intéior@alization is usually seen as a
means of broadening cultural awareness and of nelépg to educational market de-
mands (Altbach & Knight, 2007).

One example of internationalization of HE servigeslelivering programmes (such as
EMBA programmes) in an international setting. Merecisely, regarding the interna-
tionalization of EMBA programmes, Ma and Trigo (2QMiscuss several key success
factors (e.g., international accreditation, int¢ior@al collaboration, international stu-
dent experience, and curriculum internationalizatlorough adopting a global perspec-
tive) and they argue that there is a need for matissnal EMBA programmes to grow in



guantity and quality. One core element identifigddmth Ma and Trigo (2011) and
Alon and McAllaster (2009) is that faculty interimatalization is a key requirement for
delivering effective EMBA programmes. There existagiety of EMBA internationali-
zation strategies: international networks, knowkedigternationalization, international
prestige, multicultural environments, internatioaatreditation, international socializ-
ing, international alumni associations, etc. (agenw@ed by Elliot and Robinson, 2012).

There is no debate generally, however, on thenatenalization of HE in relation to
EMBA programmes in South East Europe (SEE), which key developing region with
strong need for more effective knowledge transbeintlustry. In order to present this
gap, the next subsection provides insight into HiEfSEE.

2.2 CITY College and Higher Education in South EasEurope

Research and the development of entrepreneurialcétifres mostly on developed
economies, whereas little is being said in relatmtransitional economies like those in
SEE. Additionally, little emphasis has been placedhe impact of internationalization
at the regional level (Wong et al., 2007) and mleds on an effective modelling of
internationalization, particularly in relation t&VBBA programmes.

The majority of universities in SEE are public astdte funded (Kwiek, 2008), which

inevitably limits their flexibility, market orienteon and entrepreneurialism. Such tradi-
tional universities are generally more resistantattottom-up approach to change,
thereby limiting their flexibility and agility inelation to developing a market orienta-
tion thus impeding entrepreneurial practices. Tlannideological concept of the tradi-

tional university, with weak steering, does not egdpto market needs (Clark, 1998).
This aspect may explain the absence of such a@@b&@EE since knowledge produc-
tion targeted at economic development is mostlyedarconditions of entrepreneurship
in HE, and especially in private institutions whiake market driven, and able to pro-
vide choice and/or diversity (Bernasconi, 2005). éAsonsequence, universities from
SEE can hardly be found within the top 500 glohafigving as a further implication a

chronic brain drain of students which is enhanaathg times of crisis.

In this context, the entrepreneurial case of CITYll€ye’'s EMBA presented below,
incorporates both local and international cultaiiadensions (Collins and Wakoh, 2000)
accenting the regional economic context within Wwhicoperates and the global trends
and nuances impacting business and knowledge.

CITY College is a private HE college founded in 298 Thessaloniki, Greece. In
1993, following a formal academic evaluation, theiugrsity of Sheffield, UK, and
CITY College signed a formal agreement for collabon, according to which the Col-
lege assumed the responsibility of running a sesfethe University's programmes in
Thessaloniki. The University of Sheffield validatedl the undergraduate and post-
graduate courses offered at the College and awdtsi8achelors and Masters Degrees.
The high academic standards and the establishnienutal trust led to the official
recognition of CITY College as an Affiliated Collie@f the University of Sheffield in



1997. It was the first time that the UniversityStieffield had granted Affiliation status
to an academic institution outside the UK. In 2088,agreement was signed to cement
the future of this collaboration relationship leaglin 2009 to the creation of the sixth
Faculty of the University with the other five loedtat/in Sheffield — the International
Faculty of the University of Sheffield. This meattmat CITY College has been aca-
demically ‘merged’ into the University and its aeaac organisational structure, but it
retains/maintains its own independent financiabaatny and governance. CITY Col-
lege has been audited numerous times as a coltalmpaiovision by the QAA and has
been awarded a number of accreditations from AMBAS, BAC, CMI and others.
CITY College is also part of a UK Russell Groupwansity which demonstrates the
effectiveness of its structures and entreprenesiiategic plan (Ketikidis et al., 2012).

With respect to its internal structure, there dmedé academic departments, namely
Business Administration & Economics, Computer Seggrand Psychology, as well as a
Humanities & Social Sciences Division, including Bnglish Language Support Unit.
There are also two centres: the Executive Educdlientre (being responsible for the
delivery of the Executive MBA programme) and theutBeEast European Research
Centre (SEERC) which also offers PhD programmesvemidh has successfully man-
aged to engage in the regional development of S&atst Europe (Ketikidis et al.,
2013).

3 The EMBA programme offered by CITY College

3.1 The Executive Education Centre (EXED)

The Executive Education Centre (EXED) of the BusgmAdministration and Econom-
ics Department (BAED) of CITY College was estaldighspecifically, to educate busi-
ness leaders from throughout SEE. EXED deliveraMB& in Thessaloniki, Belgrade,
Bucharest, Istanbul and Kyiv and is positionedraghdependent centre. As such, it has
operational autonomy while maintaining extremelysel links with BAED from where
many of its Unit Leaders are drawn, as well as wWithManagement School of the Uni-
versity of Sheffield. EXED also maintains closekbnio the South-East European Re-
search Centre (SEERC) through which research sedisyated and undertaken. Figure
1 below displays the structure of EXED.
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Figure 1: Structure of the Executive MBA Board (EXE



The broad aim of EXED is to develop managers, wduldcundertake responsibility in
complex organisations or work in a chosen funcii@mea. It is socially responsive tak-
ing into consideration the particular needs ofrdgion as well as the international mar-
ketplace. Consequently, the vision of the EMBA pamgme is to educate business and
non-for profit organization leaders. The programobgectives seek to achieve the vi-
sion of CITY College which is to be a leading im&tional institution, achieving excel-
lence and making a difference in South East Euvdgfie bases, presence, activities and
impact in all countries of the region contributitay growth and development (SAD,
2013). The EMBA programme draws executives workimgpproximately 15 different
countries and 25 different nationalities at any tme with a focus on people from and
in the South-East and East of Europe

The overall strategy of EXED is to:

> Admit the best Executive MBA candidates from Sotést and East Europe in the
programme.

> Enhance the value of the programme by staying aeleand offering knowledge
and skills to its students so that they can meetitmands of companies operating
in a new volatile, uncertain and networked world.

> Utilise high level teaching teams possessing tight' profile to engage in an Ex-
ecutive MBA programme.

> Offer valuable networking opportunities within therrent student groups, across
the teaching countries, as well as with programiumai.

> Enrich the learning experience by utilizing newrféag technologies in the deli-
very, communication and assessment of students.

> Enrich the learning experience through a leaderdbigelopment programme that
all students receive throughout their studies.

> Create career-specific development activities tadyspecifically at EMBA stu-
dents.

> Continuously upgrade the curriculum so that it mesw trends and develop-
ments integrating, for example, in the programme rtfain challenges of global
responsibility, compliance as well as sustainakeketbpment.

> Employ the best management team to facilitate progne planning, organization,
delivery and control in five cities, in five diffent countries.

3.2 Vision, aim and objectives of the EMBA programme

In general, the purpose of the programme is toigeoexperienced managers with ad-
vanced and specialized managerial knowledge irsaseeh as: marketing, finance, lo-
gistics, health care, and general management, whilghasizing the interactions of the
different functions in a networked world. It alsina to broaden the student’s existing
experience in a particular management field.

The main objectives of the EMBA programme are to:

(2) Enhance and develop previous experience in busaressnanagement



)

3)

(4)

This is reflected in terms of admissions; our dateg hold at least a bachelor’s
degree (about 20% also have earned/acquired/alfealdyanother masters de-
gree), and have an average work experience ofyeiaes.

Prepare students for leadership and transformationées in business
Starting from our Foundation Weekend, we place tggegphasis on the impact

of leadership and transformational roles withinagngation. This emphasis is
reflected throughout the programme as demonstthtedgh the syllabi. During
the second year of studies, all students take thie‘lleading and Managing
People’ which stresses the importance and appicatf transformational lead-
ership together with change management and riskagenent assessment, and
leading through chaos - both at an advanced, iatiegrlevel. During the second
year Study Week, all students go through a coackemginar during which they
perform a self assessment on leading and coackiligyand abilities.

Develop strategic thinking, innovation and entreparial skills
The programme aims to develop managers who thidkaah strategically and

integrate such processes in their everyday manageactivities. All units are
approached from this perspective, but there are fasticular units focused ex-
clusively on this area. In the ‘Strategy Formulatand Business Decision Mak-
ing’ unit (first year), students prepare a new ueatousiness plan. In the second
year, the ‘Business Strategy’ unit focuses on nrergad acquisitions and other
advanced business strategies.

The programme also emphasizes on the role/signdeaf innovation and the
importance of developing innovation skills. Thisashieved through the units of
‘Entrepreneurial Management in a Globalized Envinent’ as well as through
the unit of ‘Contemporary Issues in Marketing’, whéehe topics of innovation
and new product and service development are covered

The developing of entrepreneurial skills is strdssetensively, since this is par-
ticularly needed not only in the region but alsobgllly. Regionally, there is
still an evolution occurring from a rather cenygtlanned system where there
was limited incentive provided for entrepreneursigpivity. The unit ‘Entrepre-
neurship in a Globalized Environment’ builds thesech needed skills taking
into consideration global market activities.

Develop an understanding and provide experienggalfal business issues
The programme places great emphasis on the issh@wances, both positive

and negative, of globalization, which is actualiylected in each unit that dem-
onstrates international issues and orientation. duerse and international stu-
dent body, integrates many different national @bgl perspectives in the class-
room. The Study Week at Sheffield (UK) contributesthe understanding of
and experience of global business issues.



(5)

(6)

(7)

(8)

Develop the ability to apply previous and newlywiced knowledge and
experience to complex business issues in a rangentéxts

This is accomplished through both individual andugr coursework and also
through an analysis of complex case studies andlaian exercises. Further to
this, the dissertation research project gives stisdine opportunity to apply pre-
vious and newly acquired knowledge into compleximess situations (i.e., stu-
dents are encouraged to undertake company-bassatchs

Develop knowledge at an advanced level, of orgdioizs, their management
and the overall environment in which they operate

The units of ‘Understanding Organizational BehaviolDeveloping Business
Processes and Operations’, ‘Strategy Formulatiah Business Decision Mak-
ing’, Current Issues in Management, as well as pGmate Financial Manage-
ment’ and ‘Leading and Managing People’ contribitehe attainment of the
above goal. The ultimate aim is to integrate negily focused case studies, but
analysing them within a globalised context.

Develop interpersonal and group working skills

Interpersonal and group working skills are devetbfi@m programme entry
on/from the very beginning of the programme. Furtiere, the use of practical
exercises and group presentations in ‘Strategy Elaton & Business Decision
Making’, ‘Understanding Organizational Behavioudgether with exercises in
almost all other units support the enhancemenhes$d skills. Activities like
online chats, Web-Ex, and forums performed throtigh e-learning platform
(MOLE) help improve interpersonal and group worksliglls with the use of
new technology. Such activities are facilitatedhoy Unit Leaders.

Encourage life-long learning and personal developtne

EXED offers its current students advanced managemmeminars throughout
their programme. Open enrolment seminars areaaladable both live and re-
motely to the students.

Personal development skills are covered duringFinendation Weekend (e.g.,
presentation skills, coaching, and project managesiglls) and also through a
negotiation skills seminar that takes place at fidf(UK) during the Study
Week. These areas are also stressed through indlwaits like ‘Understanding
Organizational Behaviour’ (sessions on managingsstrtime management) and
are included in the dissertation preparation URi&search Methods'.

3.3 EMBA Programme structure

The MBA offered is only undertaken on a 27-montidgtbasis (part-time, executive
mode, during one (1) weekend per month: Fridayur8ay, and Sunday). This model
is used in all five teaching cities and meets titernationally set standards of AMBA,



the Association of MBAs. It has three stages oflgtincluding: 1st year of taught pro-
gramme; 2nd year of taught programme (includingcigist units); and, the disserta-
tion. It is founded on a face-to-face interactioad® of delivery plus one unit (‘Infor-
mation Management’) that could be considered adaldnearning unit, with on-line
delivery of core material and seven face-to-facatact hours during the Sheffield
Study Week. The MBA programme consists of two pdhs taught part with 14 units
delivered over 18 months; and the Dissertation gnexph and submitted within nine (9)
months.

During the 1st academic year, eight units are dedi@, while the remaining six are de-
livered during the 2nd year. Face-to-face deliviergomplemented with structured e-
Learning activities further broadening the skikdssof students. Learning for each 10-
credit unit is achieved through a combination ofefdo-face delivery, structured e-
Learning activities, student support, student axtdon and independent study.

A unit consists of:

> An introductory online conference session of 1 hfmurthe unit, its content, its
teaching methods and assessment.

> Weekend delivery of the unit by at least two leetar(i.e. the Unit Leader and
Guest Lecturers).

> Post-weekend delivery discussion on the coursewassignment (broadcasted and
recorded through an on-line collaboration tool)

> On-line office hours for the Unit Leader at least®e a week until the submission
of the coursework or the exam.

> Exam-assessed units include a tutorial sessioradoested and recorded through
an on-line collaboration tool).

> The exam session for units assessed with unseemreadion.

> An optional general feedback screen cast sessittoarstudents can improve.

3.4 The EMBA programme design mechanisms

The programme design is continually enhanced baseshgoing input from a number
of key information sources utilized on a regulasiba

« The International Advisory Board consists of industeaders from across
South-Eastern Europe and beyond. Using a Delptctstre, they review pro-
gramme contents, design, and structure and feedhaygestions related to what
they feel is required for leading managers and @kexs across the region and
most importantly, globally.

+ Ad hoc discussions and meetings with leading Mama@irectors and CEOs
from across the region help to ensure that programefivery continues to meet
the needs of leading national, multinational, aod-governmental organisations
as well as SMEs.

« An annual meeting of Unit Leaders brings onto stefaput and ideas to en-
hance the programme and individual units. Thesetl@roughly discussed to



ensure that such possible changes do not leadetdapg and/or conflicts with
other units.

« Benchmarking of our programme against leading AMBAcredited pro-
grammes and highly ranked non-AMBA accredited paiognes to ensure that
we remain at the forefront of global managemerdrmfation dissemination.

+ Information is gathered from students completingirtiprogramme about any
gaps/ weaknesses and areas of programme improvement

« EXED keeps regular contact, interaction, and disicus with the Sheffield
University Management School as well as with theeEhal Examiner (twice
yearly) to ensure the continual pushing of the tieva of MBA programme de-
livery and that the standards of excellence areeded.

Business and IndustnBtudents are continually engaging in real life epkes and ap-
plication of the materials taught. Courseworkingkeéd directly to students’ own organ-
isational issues, situation, nuances, and commsxitThrough the dissertation, students
are strongly encouraged to link their researchh&irtown organisation. As such, from
the beginning to the end of the programme, studmtsntegrating on an ongoing basis
the practical application of academic knowledger &ample, in the core units of ‘In-
formation Management’ and ‘Current Issues in Managa’, students address specific
management issues from throughout the region iatijia consulting format. This is
done through online discussions, breakout sessintesactive panel discussions, and
group oriented activities.

Guest LecturesA major feature of our programme is to integratadlag executives
into our units.

Company VisitsCompany visits are arranged for students in comjonavith the re-
guirements of specific units and are intended tth lemlucate and integrate into pro-
gramme delivery and content. During such visitiggdents tour premises, participate in
a presentation of the respective organisation na@et with senior managers to discuss a
variety of management-related issues.

Case StudiesThroughout all units, a variety of ‘real-world’ s@&ios are presented.

Students may work on such cases prior to, duringd,ater a unit. In such situations
students are given the opportunity to critique present their views based on the appli-
cation of theory and their job-related expertise.

3.5 Internationalization of the EMBA curriculum

The EMBA programme has integrated internationalirainto the fundamental core of
its DNA. In the region, managers are seeking mibermational component and, by defi-
nition, by participating, are guaranteed this. ©héhe key strategic goals of the Inter-
national Faculty (IF) and the MBA programme is'to advance Internationalization in
every aspect of the learning experience such asontents, global case studies, teach-
ing diverse groups, skills, employability, integoat of student$



Internationalization permeates each unit and isrtakto account through: the lecturing
team (practical and academic experiences; nati@sli case studies, application of
knowledge, examples, and, most importantly throtigh students themselves given
their countries of origin. Students are seekingrimational knowledge and application
since many of them participate in international ke#s, work for multinational compa-

nies, or are seeking to expand internationally.

Besides internationalization being embedded incoariculum, we have also embedded
this concept in our programme as a whole. Studemsguaranteed’ international ex-
posure given the mandatory Study Weeks at the Wsityeof Sheffield and in Thessa-
loniki. In addition, given the modular nature betprogramme, students have the op-
tion of taking any core unit in any of our teachingations (Thessaloniki, Belgrade,
Bucharest, Kyiv, or Istanbul).

3.6 Online learning and course delivery

The EMBA programme utilizes a Virtual Learning Emmriment (VLE), an open source
platform for collaborative e-learning and workinglioe. All information related to
each unit offered (e.g., syllabi, coursework, pnésons, case studies) is hosted on this
platform. Moreover, programme specific documentatiacluding the Programme
Handbook, Dissertation Handbook, and any other nahter information that a student
may require remotely is located here. The VLE @s@s Unit Leaders a platform to
engage students in structured online activitiesoAR4/7 access to the online library
(including access to high calibre academic joupuddlishers) of the University of Shef-
field is provided.

3.7 An entrepreneurial course delivery mechanism — thdistributed
learning approach

In cities other than Thessaloniki a mixed-mode tfihsited learning” approach is un-
dertaken (see Figure 2). This contains a large-tadace component and a smaller set
of structured e-learning activities. For the former use théflying faculty” model (Ke-
falas et al., 2012). More precisely, academic dtatih Thessaloniki or UK and Euro-
pean countries travel over long weekends to deloeerrses elsewhere. This also en-
sures that the same methods for teaching, leaandgassessment are maintained. The
“flying faculty” model resembles thewvining programmesvhere degrees of one univer-
sity are delivered in more than one location. ka ¢hse of the International Faculty, the
staff that delivers the units in all locationshg tsame. For the on-line activities we use
screencasts, podcasts and other off-line mediaattgatlistributed through a dedicated
VLE as well as synchronous collaboration throudadenferencing tools. The “distrib-
uted learning” model has the advantage that stsdémtnot have to move from their
home cities, do not suspend their employment andstaly in a rather flexible mode.
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Figure 2: The “Distributed Learning” approach, conming “flying faculty” and learning technologies
in a round robin weekend fashion

The model works particularly well with EMBA studenwvho need to attend classes over
a long weekend, and staff spend their weekend dbnathout affecting their obliga-
tions at base. The logistics on schedules, teaclmtattendance, however, becomes
increasingly complex and since such operationsaddatl within the range of everyday
faculty operations, it is required that dedicateldhmistration staff monitors the logis-
tics. For example, the EMBA is administered by acsglised unit for its operations in
five cities, namely the Executive Education Centre.

4 Key facts

In order to measure the effectiveness of the EMB#gmmme offered, frequent alumni
surveys are performed in order to measure the itmgfatie EMBA on career develop-
ment and exposure. Below are several statistica 2012/2013 that describe these as-
pects:

* 63% of the EMBA students have received at leastpsomotion or more during
their studies.

» After graduating from the EMBA programme, the saladjustment of gradu-
ates showed: 11% by 10%, 14% by 20%, 15% by 30%q bg 50%, 4% by
70%, 3% by 80%, 6% by 90% to 100%. This suggestesitive financial im-
pact which is only enhanced given the retrenchroéisalaries currently in the
region.

* In total (considering all five countries in whichet EMBA programme is deliv-
ered), there were 257 student applications, fronthvi78 students have been
enrolled, while 114 have graduated. This suggastentinued robustness of
programme entry during the crisis and the contimeahmitment of students to
complete.

* 96% of the EMBA students both benefitted from th&inational Study Week
experience (Sheffield and in Thessaloniki) and Wordcommend the EMBA
programme to friends/colleagues, while 90% of gedelsi agree that the pro-



gramme provided them with sufficient training tlibtveloped their soft man-
agement skills (negotiation, presentation, coachitige-management, etc.)
which affected positively their performance.

Table 1 presents several statistics from the enepl®yperspective about the EMBA
graduates.

Table 1: Employer’s perspective

The MBA programme prepared our student manager(s)d better: | percentage

Apply their knowledge and intellectual skills costeintly in a business 100%
context; recognize the need for organisational gagand engage in
critical reflection in problem situations

Deal with complex issues systematically; act automasly in project 100%
implementation; and make decisions in complex sitna in a profes-
sional manner

92%

Communicate conclusions clearly to a range of ang#is; manage orgar
isational change; and evaluate and integrate thaayypractice

Operate effectively in a variety of team roles amgke sound judgments 92%
with incomplete data

Act autonomously in project planning; undertakd-dekcted activities; 83%
and adapt to situations

Assume leading roles 73%
Take responsibility for continuing to develop thetwes; deal with com- 67%
plex issues creatively; and demonstrate originality

Make decisions in complex situations in an ethicahner 63%

5 Effective engagement in the regional development &EE

By effectively operating within the framework ofetiTriple Helix Model, CITY Col-
lege, through its EMBA programme engages in théored development of SEE. In
order to better describe the impact of this progrenmn regional development, we build
upon, and extend, the framework proposed by Smrith Bagchi-Sen (2012) and the
four main pillars that sustain this argument. Fafsall, the business oriented and entre-
preneurial governance structure of CITY College ahds EMBA programme enables
proper development of “drivers of change” towardaking an impact in the region
through knowledge creation and transfer, high dquadducation, research, trained la-
bour and innovations, creating in this way a stropecreation network between the
College and industry. Secondly, the external factor particular the economic crisis)
are presenting CITY College with a unique oppotyufor engagement in regional de-
velopment by offering specialized programmes tlithee help regional corporations to
grow and to develop innovative solutions through BMBA programme graduates, or
drive graduates towards becoming entrepreneursdiyhithe inefficiency of regional
policies towards such educational programmes (phakhibit public institutions from



excelling) provide a great opportunity for CITY @ae (a private institution) to engage
in regional development by making available thi;jue EMBA concept.

Finally, there is a high regional demand for cgftedge knowledge from reputable uni-
versities that would benefit top managers to takeeneffective decisions in their corpo-
rations. Through the proper knowledge spill-overeeging through the EMBA pro-
gramme, regional businesses benefit from bettectipes that ultimately stimulates
economic growth, job creation and overall regiadatelopment.

6 The CITY College EMBA model

To sum up, the entrepreneurial model for intermeatization of the EMBA programmes
offered by the University of Sheffield Internatideaculty, CITY College is composed
of a wide range of factors that have led to sudakasd innovative activity. First of all,
CITY College has played a major role in assurirggshccess of its EMBA programme
by relying on its prior entrepreneurial expertideirdgernationalization of HE services
towards diffusing knowledge in SEE utilising a tdss British HE quality standard.
The vision of the Executive Education Centre of CITollege (which delivers the
EMBA programmes) has a clear and market orientedesty. Then, the proper vision,
aims and objectives of the programme, together itststructure, design and the inter-
nationalization of its curriculum have enabled tmeation of a highly up-to-date and
market-driven programme which responds to the acteeds of SEE. Furthermore, an
innovative unit delivery method (thelistributed learnin§g model) coupled with proper
use of online tools, has led for the EMBA programiméoe highly appreciated by its
students and their employers. These factors haaatex the operational basis that has
enabled the development, implementation and swdigity of another six main factors
that comprise the uniqueness of the programmeaasrsin Figure 3.

Lecturing
team as
opposed to
individual

lecturers Regional
scope -
lectures
deliveredin
different

CITY cities

World class
English
language
teaching
Environment

College
EMBA

Studyweek
at Sheffield
(UK)

Integration of
students

Opportunity
for
specialisation

Figure 3: The CITY College EMBA model



7 Conclusions

In this paper we have presented the case of theetsily of Sheffield International
Faculty, CITY College (from Thessaloniki, Greeca)relation to its entrepreneurial
effort of internationalizing its Executive MBA progmmes in South Eastern Europe
(SEE). CITY College is a full academic part of theiversity of Sheffield, but it has a
discrete identity and an appropriate degree ofraurtty for decision making on issues
such as strategic development and resourcing wgpect to educational provision and
management of educational resources. In absenaeyoéfforts for internationalization
of HE services in SEE, CITY College is a uniqueecaspecially through its EMBA
programme which is delivered in five countries &ESand which is highly acclaimed
both by students and employers, according to cangesict statistics and surveys. The
key success factors of CITY College’s EMBA prograenare its: regional programme
scope combined with its strongly international otéion, unique lecturing format, in-
ternational study week in the UK, opportunity fpesialisation, integration of students,
practice oriented focus, and world class Englisigleage teaching environment. We
firmly believe that the case of CITY College’s EMBAogramme can be successfully
adopted by other HE institutions interested inrimiionalizing their educational ser-
vices.
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